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Learning Justice 

Ingeborg Gabriel 

In our three previous meetings, we have dealt with important issues on 
justice in our present-day worldwide political situation. By way of our topic 

this year, we make, as it were, a change of perspective, a change of view. 
At stake is now justice as a learning process, as something that can and 
must be learned and that, by teaching, we must get across to others. In this 
process we always remain learners and teachers at the same time. 

After all, this pedagogics of justice, which is at stake here, is always 
already included in the Biblical-Christian and also in the classical ethical 
traditions, which I am taking here as a starting point. For, as Aristotle writes 
in the Nicomachean Ethics: "Not for the purpose of knowing what being 
good really means, we make this investigation, but to become good people. 
Otherwise it would be useless." 1 Therefore, it is obvious that even accord­
ing to the Biblical Scriptures, the issue is not information about justice, but 
rather that listening and thinking are oriented towards acting. Last semester 
1 was holding a seminar on this subject and I realized that we discovered 
here a sort of blank spot in modern discourses. Thinking is not in an equal 
manner coupled with acting, and the question after learning processes 
is largely left out. By that I have already indicated the way I am going to 
structure my deliberations. In a first section, 1 will take over Biblical and 
philosophical impulses on the topic of "learning justice." In a second move, 
1 will raise the question as to what this means under the present conditions 
of globalization and medialization, and also why I feel that in contemporary 
thought a not at all harmless blank here exists. 

1. Learning justice as a lifelong task

The learning of justice is not first and foremost a matter of information, it 
is rather a question of a special mode of education that refers to the whole 
person. 

lf we condense the multifarious and extensive narratives, prophecies 
and proverbs of the Biblical books in two sentences, we will discover 

1 NE 1103b27-29.
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that it is, on the one hand, the recognition and worship of God that they
are concerned with, or in other words, the love of God and, on the other
hand, justice in face of fellow men, or in other words the love of neighbour.
These are the two basic Christian commandments. The term 'love' may 
lead us astray here because in contemporary everyday usage it is used in 
a restricted sense. Obviously, in this context there is not a certain feeling 
at stake, but a personal learning process, which, in recognition of God's 
order of creation, is oriented towards a "righteousness that exceeds that of 
the scribes and Pharisees" (Mt 5:20), a sort of righteousness that exceeds 
mere legal morality. 

In all monotheistic religions, justice is the central moral norm. Just to 
mention a few dimensions of this extremely variform term: According to 
the story of creation, God has formed humankind in his wisdom to "rule 
the world in [ ... ) righteousness" (Wis 9:3), namely as an image of God to 
establish just orders, where human beings can live together peacefully and 
harmoniously. Since reality looks totally different, an outcry against injustice 
traverses the following books of the Bible. Paradigmatic for this are the sto­
ries of the Exodus as a model of divine assistance: God listens to the cry of 
his people and shows them the way out of their oppression. In the Book of 
Psalms, the prayer implores God to do justice to the person praying, and 
this means to help him against his oppressors. But he also confesses his 
guilt and asks for forgiveness: "O LORD, do not rebuke me in your anger, 
or discipline me in your wrath11 (Ps 6:1; 38:1). In seven of the Ten Com­
mandments, the just order in human relations is the subject. The prophets 
exhort the people to be just and to condemn injustice. The "greater justice," 
which is demanded in the imitation of Jesus, calls for going beyond what 
is legally demanded and stipulated, in order to come to a fellow human 
being's aid, especially if he/she is in trouble. This includes the suffering for 
the sake of justice, to "overcome evil with good" (Rm 12:21). 

Thus, justice as an expectation that is directed at others and equally as 
an appeal to one's own responsibility, does not primarily designate a state 
of affairs that has tobe achieved, but enjoins an action. In addition, it is a 
never ending process. Through it, the human being develops into a person. 
In sum, in a Biblical perspective justice reveals itself as a learning process, 
which shapes humankind towards what he/she is expected to be as an image 
of God: a just person. What basically is at issue is to train the capacity and 
willingness to do justice to the other as a person, tobe just to him/her. This 
approach is analogous to one of Creek ethics: becoming oneself begins 
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with self-knowledge ("Know yourself! "), the goal being justice as the highest

virtue, acquired by means of training and habit, which presupposes bravery,
moderation and wisdom. In German, the term 'Tugend' [virtue] derives 

from 'zu-etwas-taugen' [to be capable or good for something). The goal
of human life is to become what humankind can and should be - similar

to the way that other things in our world should serve their purpose. In the

13th century, Thomas Aquinas has inserted this approach in a theological 

context: ethics as a learning process of justice and love takes up most of

his central work, the Summa theologica. lts basic ethical design - now 

of a connotation geared towards the individual - says, that the individual 

human being comes from God, passes through the world and returns to 

God. This short formula (according to Max Seckler) - "from God through 

the world to God" - discloses the human life- and world-commitment as a 

moral learning process. Humankind is created in order to become human 

and to bring this humanness in God to perfection. Justice and learning, 

pedagogics and moral development are inseparably linked together. Life 

and activity are meant to strive for justice, i. e., to learn righteousness. In this 

dynamic process, conscience gets sharpened for what is just the langer the 

individual engages in moral questions. lt is also for that reason that ethics 

plays such an eminent role in theology. The moral language of that time, by 

the way, was much richer than that of the present day and age. Accorcling 

to the philosophy of language, the degree of differentiation in the modes 

of expression can be taken as a criterion for a highly developed culture 

in a certain field; whereas the impoverishment of the moral language and 
the lower accuracy of ethical concepts in the present time is an indicator 
of our weaker interest in a just order of human relations or of a less exact 
knowledge in this context. 

Today, as before, our daily routine confronts everybody with an abun­
dance of issues concerning justice, which have to be decided in a re­
sponsible manner and which need orientations, norms and models. In 
this context, learning justice in the face of God, of our neighbour and of 
ourselves constitutes the core of a person's moral identity. lt consists in 
the knowledge "of being responsible for one's actions" and in the capacity 
of acting accordingly. This is the convincing thesis of the French philoso­
pher Paul Ricoeur.2 Not "cogito, ergo sum", but "credo et ago, ergo sum,"

2 P. Ricoeur, Das Selbst als ein Anderer. Paderborn, 1996, p. 185 (Engl.: Oneself as
Another. Chicago, 1992). 
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w h e r e b y r e l i g i o u s  a n d  m o r a l  i d e n t i ty ar e c l ose l y i n te r r e late d  to each o ther. 
B y  tha t, t h e

_
v e r y nat u r e  of l ea rn i n g  j u s t i ce is def i ne d : i t  i s  a soc i a l  l ear n i ng 

p r o c e s s  w h 1 ch c h a l l enges and for m s  the pe r s o n  as a w hole a n d  i n w h ic h 
h is/ h e r most  bas i c  be i n g  is at sta ke . 

C l o s e l y r e l a ted ther e to is the fac t  t h a t  a d i m e n s i o n  of u n a v a i l ab i l i t y is
p r o p e r to m o ra l  l e a rn i n g  and b y that  a l so to mora l teac h i n g

, 
w h i ch co r­

r es p o n d s to t h a t  of t h e  p e rs o n  h i m / h e rs e lf. T h i s  is d e m o n s t ra te d by P la to 
at th e e n d  o f  h i s " D ia l og u e  M e n o n " : e ve n  i f o n e  ca n a rg u e  a b o u t  th e co n ­
te n ts o f  w h a t  i s  go o d as j u s t i c e  a n d  s o b r i e t y, 

c rco cp p o cr u v 1 1 ,  n e ve r t h e l ess 
i ts a c h ie v e m e n t  i s  a m a tte r o f  d i v i n e  grace .

3 S i m i la r l y
, 

th e B i b l i ca l  tex ts 
sp e a k  o f  a p e c u l ia r  f o r m o f  obd u rac y  of those wh o h ea r i ng d o  n ot l is te n 
n or u n de rs ta n d  a n d wh o do n o t ca rr y ou t what th e y  ha ve recog n ized as 

j u s t  a n d rig h t  (c f .  Mt 1 3  : 1 3 f. ) . 
Lea r n i ng j u s t ice, t he ref o re, n e ver is o n ly a matter of wi l l, bu t a pe rso nal 

p ro c ess
, 

w h ic h  is of a co m p lete ly ot her k i n d  tha n tech n ical a nd eco no m ical 
p ro cedu res. Ha n na h  A re n dt

, 
i n  her " V ita act iva, " has made a d ist i nct io n 

bet wee n 'p rod u c i ng ' a n d 'act i ng, ' a n d  s he de mo nst rated that the mode r n

' ho m o  faber ' does not g ra nt 'act i ng ' its app rop r iate p lace. S i m i larly
, 

Jü rge n 

Habe r mas d i f fe re ntiates bet wee n a co m mu n icat ive a nd a n  i nst ru me ntal 
reaso n

, 
w he reby

, 
i n  ou

r 
tec h n ica l ly a nd scie nt ifica l ly i mp r i nted world, the 

latter beca m e  do m i na nt to suc h a n  exte nt t hat it ove rg rows, as it we re, the 

co m m u n icat ive
, 

et h ica
l 

reaso n. 
Ho we ve r

, 
hu ma n justice i n  itse lf a lways also re ma i ns i mpe r

f
ect : it w i l

l 
atta i n its pe r fectio n i n  t he Esc hato n, i n  God 's ult i mate rea l ity. lt is i ndeed 

t he c ha racte r istic featu re of t he K i ngdo m of Heave n a nd ca n not be rea l ized 

i n  i n ne rwo rld ly co nd i t io ns. 

2 . Pe rso na
l 

lea rn i ng as social lea rn i ng 

S i nce t he lea rn i ng o f  jus t ice is o f  a pe rso na
l 

natu re
, 

it takes place soc ia l ly i n

g
roups a nd co m mu n i t ies . T h is is t rue of t he fam i ly, equa l ly of t he Chu rch o r 

t he cu lt
, 

o f  sc hools a nd u n ive rs ities
, 

a nd last not least o f  t he pub lic rea lm
, 

w he re t he media p lay a c rucia
l 

med iat i ng role . A l
l 

these socia
l 

age nts a re of 
g rea t s ig n i f ica nce i n  t he co nte x t o f  t he mo ra

l 
lea rn i ng p rocesses a nd s hould 

be i n vest igated sepa rate l y . A
t 

t h is po i nt o n ly so me brie f a n nota t io ns . 

3 

Pla t o , Me n
o n . 1 00b . 
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T he fa m i l y  is the p r i m a r y p l ace of soc i a l izat i o n  a n d  of learn i n g  j ust ice.  l t  

is t i me a n d aga i n  su r p r i s i ng that ch i l d r e n h a v e  a natu r a l  feel i n g  for j u st ice.

T he spon taneous statement, " T h i s  i s  u nj u s t !  " ,  demonstrates an e l ementary 

des i re for soc ia l  o r der  a n d  h a r mony. l t  i s  w i t h i n  t h e  fa m i l y  t h a t, em bedded 

i n re l igi o us trad i t i o n s, the p r oper i deas of what i s  j ust a re passed o n .  "When

yo u r ch i l d r e n ask yo u in time to com e, ' W h at is the mean i ng of the decrees

and the statu tes and the o rd i n a n ces th a t  the LO R D  our G od has co m m a n ded 

yo u ? '  the n  yo u s h a l l  say to yo u r  c h i l d re n ,  [ . . .  ] "  ( Dt 6 : 2 0  f. ) .  

T h e seco n da r y p l ace o f  so c i a l i zat i o n  i s  t h e  s ch oo l, w h i c h ,  i n  co m p l ex 

soc ieties, takes ove r w i d e  a rea s of ed u catio n ,  the i ss u e  be i n g at p resent 

to wh at ex te n t  it e ve n ta kes ove r  a nd may ta ke over mo ra l ed u catio n .  T h e  

wea ke n i ng of  th e fa m i ly res u lts i n  a situ ati o n  w h e re sch ools a re cha l le nged 

also i n the field of the so -cal led social lea r n i ng : th is co ncerns i n te rperso nal 

re latio ns
, 

wh ich beco me more a nd mo re dema nd i ng th rough the med ia 

a nd m u lt icu ltu ral is m . 

The Ch ristia n cu lt is a nother p lace, whe re j ustice is mediated . Especia l ly 

the regu lar read i ng of B ib l ical texts i n  the l itu rgy is a n  i mportant featu re f or 

the lea rn i ng of just ice, based o n  repetit io n a nd me moriz i ng. The narrat ive 

t raditio ns, i. e. the va r ious sto r ies a nd na r rat io ns, offer the chance of app lying 

the specific de ma nds of what was hea rd to the i nd iv idual situations in life. 

I n  this way happe ns, as it we re, a he r me neutical i nte rpretat io n of what was 

hea rd. Whe n the stor y  of the poor Laza rus is read, who l ies at the gate of 

the r ich ma n, the l iste ner i m mediate ly w i ll  ask h i mself about his own dea l ing 

with mate r ial goods. The ve ry d rastic th reat of an  imm inent reta liation in the 

he reafte r, of wh ich this sto ry speaks, reveals the radica l ly se r ious s ide of our 

respo ns ib i l ity i n  view of wea l th (Lk 16: 19 -31 ). We fi nd such rousing appea ls 

fo r jus t ice i n  a ll the Gospe ls. They exp ress the specifica lly p rophetic character 

o f  the Ch r is t ia n message
, 

which resu mes that of the O ld T estament prophets. 

Prophecy
, 

howeve r, is c r it ic is m of a n  a l ie na t io n  fro m God and of the contempt 
o f hu ma n fe l low be i ngs . lt pub l icly r ises up aga inst in justice. Those are the 

f a lse p rophets w ho suppor t a so rt o f  appease me nt po l icy: they shout "peace, 

peace, " whe re the re is no peace
, 

a nd whitewash (Ezek 22:28 ) . The prophets 

ca ll for just ice as a fou nda t io n o f po l i t ica l rule and socia l re lations . Just ice 

is the be-a l l a nd e nd-a ll of w isdo m (Wis 1 : 1
) 

a nd the basis f or inte r na t iona l 
recog n i t io n : " [  . . .  

] 
for th is w i ll  s how Your w isdo m and d isce r nment to the 

peop les , w ho, w he n  they hea r a ll  these statutes
, 

w i ll  say
, 

'Su re ly this great 
nat io n is a w ise a nd d isce rn i ng peop le !'" (Dt 4 :6 ) . No t phys ica l power, but 
jus t ice is the c r ite rio n for supe r io r ity . 
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Justice is learned by ward and example. In a special way this comes to a
head in the New Testament, in which Jesus is presented as the embodirnent
of righteousness. He is "the righteousness of God" (2 Cor 5:21). This rnakes
the personal element of mediation the focus of attention in a new way. J do
not intend to elaborate in this context on the issue of the Christian doctrine
of salvation. lt is rather the aspect of the imitation of God, which interests
me here. This aspect is already an important topos in the Old Testament: it
is the task of the believer to imitate God in his justice. In the Christian spirit­
ual traditions, this is transferred to Jesus: the learning of justice takes place
through the imitation of moral examples. A deeper scientific investigation
of the idea of Mimesis would be requirecl. Does it not rather correspond to
our basic human experience that we do not primarily learn through words,
but through imitating the praxis of those whom we respect as the significant
others? The proverb "verba docent, exempla trahunt" (words may teach us, 
examples attract) is to the point. Moral attitudes are not only and not even
primarily transmitted by words, but through both the conscious and frequently 
also the unconscious orientation by other people. This is, as I was told, largely
neglected in modern learning theory. 1 think that this is true because the said 
theory is too much cognitively oriented and takes the autonomous individual 
as its measure. But the reflection on one's own activity, and thereby the 
formation of conscience, is not only based on norms and values, but also 
on other people, like parents, teachers, brothers ancl sisters, and on models 
who are decisive for a certain culture. lt would be interesting to dedicate a 
separate investigation to this subject. In a further step only will it become 
possible to question always anew one's own understanding of justice and 
to interpret and re-interpret it in a given situation. As demonstrated by the 
American social philosopher Michael Walzer, this is true not only for individ­
uals but also for cultures and religions - and also our dialogue meetings here 
represent such a learning process. 

3. Attempt of an actualization

Subsequent to these general observations, 1 would like to reflect on their 
meaning for us under the present living and learning conditions. 

Let me begin by quotingthe Austrian child psychologist Dr. Max Friedrich 
on future developments. "Skills of the moral judgement, the formed con­
science and the interior voice will be mediated by the united representatives 
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of monotheistic religions in fifty years time electronically in permanent ways 
by means of an audiological implantate. [ ... ] The children of tomorrow will

experience contemporary cultural elements, like architecture, music and 

similar things, as if they were from the period of classical antiquity-by virtue 

of the fast acceleration 50 years will be equal to former centuries."4 

This statement confirmed me in my persuasion that moral learning pri­
marily means personal and social learning. Quite apart from the strange idea 

of a syncretistic union of the monotheistic religions within the next 50 years, 

even in a still more technical 'brave new world' the learning of justice can­
not be, shall we say, mechanically instilled into someone. The very opposite 

seems to be true: in view of further technicality, the family, the community 
of believers and the school will gain ground. As stated by Friedrich -without 
establishing an inner connection between the two statements-the problems 
of children are increasing, given their deficient emotional education, and 
they become incapable of empathy because of their inability of interpreting 
and reflecting on either their own feelings or those of others. 

1 think that the question of which way the new technical and cultural 
conditions will affect the learning of justice is going to be crucial for the 
future because the learning of righteousness and, more generally, the moral 
education are more difficult today and at the same time more significant 
than ever before. As to this question, here some observations, which how­
ever are hardly exhaustive. 

1/- The process of differentiation in modern societies leading to partial 
sectors, like economy, politics, science, and private sphere, results in vary­

ing standards for the various areas and in different roles for people in these 
areas. But is justice not indivisible? lt integrates all areas, and by that it makes 
a comprehensive claim. lt is exactly here that the growing interest in moral 
education - some even speak of an 'ethics boom' - becomes understand­
able. Courses of lectures about ethic questions meet with great interest in 
economy, science, etc. The issue of what is good and right has to be intro­
duced into the various sectors of society, which all have their own logics. 
Christian and other rel igious traditions have an important task here, to make 
people sensitive to justice as a human value, without promising easy and 
facile solutions for all problems, which simply do not exist in view of the 
given complexity. The opposite trend also has to be mentioned, assuming 
- as it is demonstrated by the aforementioned quotation - that morals and

4 Die Presse, June 24, 2006, p. 41. 
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justice are superseded by an evolutionary technology, and humankind, 50
to say, becomes its own creator, leaving uncertain moral standards behind. 
Justice as a question and the struggle for it then become a remainder of
a religious and metaphysical era, belonging to the past, just as the legal
system of the "Codex Hammurabi," chiselled into stone, or the Ten Corn­
mandments. In view of this tendency, it is necessary to keep the learning 
and teaching of justice on the agenda as a central ethical challenge. 

2/- The quantity of transmitted information, which through the Internet 
has increased nearly ad infinitum and is far more than human capacity can 
cope with, calls for an increase in general and philosophical education and 
above all in ethical education. For the mass media presuppose a higher 
degree of ethical discernment. Therefore the learning of justice constitutes 
a complementary programme, so that information can be incorporated into 
one's worldview and become coherent; because we have to regard this 
as the basis of human self-experience insofar as the person is the efficient 
source of his/her actions and responsible for his/her deeds. In addition, 
the technical possibilities of a transfer of knowledge give rise to the illusion 
that justice can also be learned and taught by the mass media - even if the 
assumptions frequently are not that extreme as it was formulated in the 
aforementioned citation. To what extent can electronic learning be ern­
ployed in school instruction? Are physically present teachers still needed at 
all? 1 think that especially in the field of ethics personal relations and com­
munications in a social context, such as in family, school and Church, will 
continue to be of decisive weight. Here, also the role of the media should 
be considered more in detail -which in my opinion exert a relativizing and 
indoctrinating influence - in case the media consumer him/herself does 
not have clear ideas that might be differentiated, reinterpreted, etc. through 
the messages of the media. 

3/- The cultural and religious permeation of the society can mean an 
enrichment, if we are successful in clarifying discursively the various con­
cepts of law and justice and arrive at shared convictions in the national and 
international field. The world as a common living space also needs com­
mon living conditions, i. e. universally recognized rules, laws and values. 
The same is true for individual societies. Here too, the learning of justice 
is of special significance. The factual living side by side does not yet create 
togetherness. lf not accompanied by ethical education, the experience of 
different ideas of justice will lapse either into an ethical relativism or - so 
to say as a turnabout - into a moral fundamentalism. Both do not promote 
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social peace. Plurality demands a high degree of ethical discernment in 

order to conduct public discourses in a tolerant and differentiated manner. 

The exclusion of ethical scrutiny finally involves that, in an unreflected 
manner, it will return through the loophole. 

Let me end my presentation by defining the tasks that present themselves

today in the process of learning justice with three headwords:
• Clarification: the division of societies in sectors, the inundation of in­

formation, the mechanized transfer of knowledge, and the multiculturality 

in the experience of the varying ideas of justice result in the challenge for 

religions to include the central concept of justice in the public discourse, 
put ethical issues on the agenda and promote the learning of justice in the 

private sphere. 
This is true for all the topics that were dealt with in our dialogue meet­

ings so far, such as international justice and tolerance, and also for other 
subjects, such as ecology, gender issues, biotechnology, and so on. Thus, 
the message of the monotheistic rel igions concerning justice must be spelled 
out again and again in the concrete problems of the time. For achieving 
that, it is essential to learn from each other. Ethics however first of all needs 
people who educate their conscience and conduct their lives according to 
moral standards. One could perhaps be a good technician and a wicked 
individual, but, regardless of all fallibility, the learning of justice needs 
ethical practice. 

• Criticism: Islam and Christianity are prophetic religions. Prophecy in
the modern sense however means social criticism that carries forward to 
the public the quest after what is just. This is easier in liberal societies with 
warranted rights of freedom than in authoritarian and totalitarian States. 
Simultaneously, however, this leads to the legitimate expectancy of a public 
commitment of the religious communities to justice and to the teaching of it. 
They are also expected to clarify their differing ideas in a peaceful manner 
and through dialogue. As the history of religions, but also of philosophy 
shows, prophecy is not harmless at all. When it gets to the core of the mat­
ter, criticism evokes antagonism. In order that "the inhabitants of the world 
learn righteousness" (ls 26:9), not only errors must be overcome, but also 
wickedness, violence and unscrupulousness must be confronted. 

• Creativity: the rapid changes in the contemporary world demand that
the signs and structures, the talks and actions become effective for the ever 
new conditions. Vis-a-vis all the radical new challenges, which I previously 
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tried to outline, also a radical ethical creativity is needed, which corresponds
to the creativity in the technical and economic fields and which is resolved 
to mould this progress more humanely. This, above all, calls for a change of
perspective, which views the world with different, with good eyes, with the
eyes of God. Could the world not become more just, if many or perhaps
only a few people regarded the goods of this world not primarily as their
own property, but as an entrusted general wealth that ultimately belongs
to God? Would not the world become a more peaceful place, if many or 
perhaps only a few people regarded their fellow human beings primarily 
as God's creatures with their own capabilities and promises rather than as 
enemies, rivals, or unbelievers? An international study of experts, the Global 
Governance Report, formulates as follows: "The most important change that 
people can make is to change their way of looking at the world. We can 
change studies, jobs, neighbourhoods, even countries and continents and 
still remain much as we always were. But change our fundamental angle of 
vision and everything changes - our priorities, our values, our judgments, 
our pursuits. Again and again, in the history of religion, this total upheaval 
in the imagination has marked the beginning of a new life [ ... ] a turning of 
the heart, a 'metanoia,' by which men see with new eyes and understand 
with new minds and turn their energies to new ways of living."5 

The learning of justice demands exactly this, and I think that both of our 
religions have at their disposal the necessary resources, which we should 
use trusting in God, so that all progress can become a progress that is 
humane. 

5 The Report of the Commission on Global Governance. Our Global Neighborhood. 
Oxford, 1995, p. 47. 
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what does justice 
rnean, is there a 

legitimate variety 
of concepts? 

Questions and Interventions 

MAHMOOD S. S. lf we raise the issue of learning 
righteousness, we certainly have to know, first, what 
justice in fact means. So do we not need in our con­
text above all a clear definition of what being just 
really means? 

GABRIEL We have to depart from the fact, that the other one is a person 

who has certain chances in his/her life. John Rawls, for instance, approaches 

this issue constructionally by saying: imagine that you are in a certain room 

and when you leave this room, you do not know who you are going to 

be - whether you are going to be a peasant in some African country or a 
woman in Latin America, etc. Therefore, what is at issue here is to design 
an order, which we will still find as being just, even if we have left the place 
in which we were accustomed to live. 
lt is this very change of perspectives which I have described in my pres­
entation: if we could look at the world by asking ourselves whether we 
could live in the varying conditions here and there, 1 think this could lead 
to a fair measurernent for what 'being just' really means. And I think that 
people tolerate some differences. Not everybody will have tobe one of the 
richest people in the world, and maybe we need not even want to be it. 
But there is an inherent sense of justice, already in children. For example, 
if you have a group of children and something doesn't function in the right 
order, they say, "But this is not just!" All of us have this basic sense of justice 
and perhaps we do not really need a clear definition, when we set out for 
asking how righteousness can be learned. 
Of course there are still problems, which I haven't answered yet. For ex­
ample when we start asking what justice in fact means in case we are 
confronted with a concrete type of injustice. How should we react to it? 
To what extent is it allowed to use violence in face of injustice? Even if we 
have in the Christian tradition an option for non-violence, it is not easy at 
all to "overcome evil with good" (Rm 12:21) and to make a general solu­
tion out of it. 
BSTEH At this point, 1 would like to refer to our lranian-Austrian conferences 
since 1996, which dealt exactly with this complex of problems relating to 
justice and led us to deep insights, the last conference being on "Peace, 
Justice and Their Menaces in the Present Day and Age" (Tehran, 2003) and 

129 



agai n  pub l ished i n  both conference- languages, Farsi and German as wei l as
i n  Arabic . 1 So, together with our  l ran ian partners i n d ialogue, for a lmost ten
years we had been work ing hard to c lar i fy crucia l po in ts in the whole array 
of questions concern i ng justice from Chr ist ian and Mus l im perspect ives . 

i n  wh ich way 
equa l ity and 
equ i ty are l i nked 
together? 

BELARB I l f  we can stay in th is  conceptual fie ld, 1 wou ld
be i n terested to k now more about the l i nk between
just ice and equa l i ty, or between equa l i ty and equi ty :
the reason being that there is repeated ly b ig confusion 
between both these concepts . Same people are of the

op in ion that equa l ity means the same as equ i ty. Or can we regard equ i ty 
as the main pr inc ip le that enables us to fi nd out what equa l i ty rea l l y  means? 
1 th i n k  i t  wou ld  be important to c lar ify both these concepts. 
GABRIEL I t h i nk  we can agree that equa l i ty certa i n ly cannot be s imply iden­
t i fied with equ ity. ßut what are peop le equa l  i n, and what are they unequal 
i n ?  And which i nequa l i t ies are justif ied and wh ich cannot be j ustif ied ? 
For Mus l ims  and Ch r ist ians, a l l  human beings are equa l  i n  thei r bei ng human 
persons, created by God. By that they have the i r  fundamental dign ity, and 
th is  comes before a l l  poss ib le d ifferences. St i l l  there is  th i s  b ig d i scussion : 
what comes fi rst, the d ifference or the equal ity? - be it i n  the d iscourse on 
men and warnen, be i t  in the d iscou rse between re l ig ions . F i rst of a l l , are 
we a l l  equal or for examp le, because of our re l ig ion u nequa l ? 1 t h i nk  there 
shou ld be a clear opt ion for equa l i ty. 
But then, how far the d ifferences can go and wh i ch soc ia l  form they may 
take, th i s  is of course undefi ned in the d iscou rse on just ice .  l t is i ndeed 
a very d i fficu l t  ph i l osoph ica l  prob lem : a l l  these eth ica l  concepts are of 
a d ifferent type than the knowledge of natural science. Eth i ca l  questions 
a lways leave a certa i n l eeway for d iscussion of what is  right or wrang. We 
very often cannot s imp ly  say, th i s  is mora l l y  r ight and th i s  is mora l l y  wrang 
- and th is i s  j ust and th is i s  unj ust .

how do we 
learn j ust ice ? 

KHOURY lf we refer back to the t i t l e  of Professor 
Gabr ie l 's paper, i t  i s  on learn i ng j ust ice .  1 wou ld be 
i nterested to know more about the condit ions and the 

environment i n  wh ich sornebody gets the r ight sense of just ice and the right 
fee l i ng for the practice of j ustice. I s  i t, fi rst of a l l , in school, or, as I would 
th i n k, rather i n  the farni l y  that we learn r ighteousness? 

1 A .  Bsteh  et  a l .  (eds . ) ,  Friede, Gerechtigkeit und ihre Bedrohungen in der heutigen Welt. 
Möd l i ng, 2005 ( Fars i  edit ion : Teheran, 2005 ; Arabic edi t ion:  Joun ieh, 2005 ) .  
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l f I th i nk of the farn i ly as the pr irnary env i ronment, var ious leve l s  come to

rr,y m ind :  there you learn fi rst the pract ice of r ighteousness, and of imperfect 
forms of r ighteousness too. Second, you l earn in the fam i l y  to overcome 

s imple r ighteousness through sol ida r i ty. And, th i rd l y, you learn there to

overcome s imp le  righteousness and sol i dar i ty by love, self less love. I n  my 

opi n ion, these are the fi rst steps of l ea rn i ng ju st ice, even i n  the realm of 

soc iety and fu rther on i n  i nternat iona l  relat ions as wei l .  

. . . vis-a-v is  
a l l  the problems 
in farn i l ies and 
schoo l  

GABRIEL I dea l t  with th i s  aspect i n  my paper, but left 
it out  i n  my p resentat ion for lack of t ime because 1 
thought we cou ld  take it for granted that the fam i ly i s  
the pr i mary p lace of soc ia l ization .  1 then departed 
from the p rob lem that nowadays in i ncomp lete fam­

i l i es, th is  education for j ust ice becomes prob lematic not least because of 
the i nf l uence of the med ia .  l f  i t rea l l y  happens that the fam i ly loses i ts  
primary ro le i n  the soc ia l i zation of the ch i ld ren, noth ing less than a fu nda­
menta l element of the society gets lost. The task i s  then transferred to the 
schools, but they are on ly  in a l i m i ted way capable of doing j ust ice to i t : 
because there we wi l l  f ind on ly a vague idea of socia l  education .  I n  fact, 
there is a great number of strongly vary i ng concepts and subsequent to it 
a sort of sp l it-up in the fie ld of education : when, i ncreased by the i nfl uence 
of the med ia, nobocly rea l ly knows what is r ight and what is wrang. I n  t h i s  
s ituat ion,  how shou ld  we be ab le to he lp people to get a mora l  i denti ty, 
i . e. an open ancl flex ib le  ident i ty, wh ich is not locked up i n  a r ig id systern 
of i deas, but a l so open for a d ia logue with other peop le?  Th is  seems to me 
to be of fundamenta l re l evance to learn i ng justice. 

striv ing for what 
is perfect, i n  our  
earth ly condit ions, 
a lso needs some 
courage to be 
imperfect 

BsnH The aforementioned widespread uncerta inty 
of know i ng what is right or wrong and a l l  these prob­
l ems concern i ng an appropriate socia l i zation of ch i l ­
d ren i n  ou r  p resent day and  age cou ld  rem ind us of 
the bas ic  fact that here i n  our earth ly condit ions, we 
st i l l  are on our  way and therefore not yet perfect and 
that we have not yet reached our  goa l .  In  the sa id 

situat ion we need,  in  the i n terest of our str iving for the perfect, a lso the 
cou rage to be imperfect. This does not mean, on- no account, that we sha l l  
b e  content with imperfect ion as such .  Doing so, we wou l d  estab l i sh  a very 
dangerous ideology by acq itti ng ou rse lves of the obl igat ion to str ive for 
what i s  perfect. On condi t ion that we have, so to say, a v is ion of what is  
perfect in ou r  m i nd and i ncessant ly str ive for it, the courage, then, to accept 
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what is (yet) imperfect seems to be the only way to reach out for what is
perfect. "For we know only in part,11 as Paul says, "but when the complete
comes, the partial will come to an end" (1 Cor 13 :9 f.). Otherwise, finally
we would be crushed by the reality because we cannot but realize in these 
earthly conditions that we are still imperfect and on our way towards the
perfect. 
As Christians we have Jesus' commandment "Be perfect, therefore, as your 
heavenly Father is perfect" (Mt 5:48). But how could I live under this di­
vine commandment without taking into account that only by striving for it, 
1 will be able to fulfill it. lf I am well-advised, this motif of the way is also 
decisive for Islam, when Muslims are praying, day by day, "Thee do we 
worship, and Thine aid we seek. Show us the straight way" (Süra 1,5 f.),
and constantly confessing that "( ... ] Gocl careth for all, and He knoweth all 
things." (Süra 3,73). 
The way Annemarie Schimmel explained it to us, there is the wonderful 
fact that the Muslim believer, above all the mystic, knows that the way to 
God is infinitely distant. But the true believer knows that the real infinity of 
the way will then be in God. To understand God's infinity from this symbol 
of an infinite way, is fascinating. In other words, with the vision of what is 
perfect in mind, 1 think we all need the courage of being imperfect, i. e. 
still on the way and striving for the perfect. 

let us not do 
wrang under the 
pretext of not 
being perfect 

MAHMOOD S. S. Nevertheless, we have to be careful 
not to forget, that we should not make deliberate rnis­
takes on the pretext of not being perfect. We rather 
should accept the fact that we can be perfect, that we 
are capable of striving for perfection. So it doesn't really 

need Courage, it just needs acceptance that we are imperfect. 
MARBOE I would like to add with regard to the role 
of schools, previously mentioned by Professor Gabriel, 

example in being 
a teacher that the role of the example in being a teacher is quite 

the role of 

often neglected, even in the modern learning theories. 
In fact, this is surprising and we should deal with the reasons for it. 
GABRIEL There are two blank spaces that are significant of the contempo­
rary cultural Situation: the high ranking of the autonomous, seif-reflexive 
individual, so that other aspects da not reach inside. Connected with it, 
we notice a second element, that is that the dynamic nature of personal 
development is neglected and narrowed down to a normative aspect 
which is closely linked to scientific norms. No doubt, we welcome these 

132 

norms in the fields of biotechnology, euthanasia, etc. But even though, this 

is important. The other aspect must not be ignored either - the personal

development in the field of ethic values, which is typical also of religious 

learning. 1 think there is something very exciting and motivating about

this dirnension: that we never really come to terms with it, that there are

in rnany cases no clear solutions, that are valid once and for all, but that 

there is a lifelong way leading up to God and then in God; a way, which 

is never accomplished and where we need not be perfect ourselves. And,

perhaps, this dimension of a personal example is still tightened up under 
multicultural and multireligious conditions. 
A very nice example, which I read in a newspaper the other day: an old 

lady feit always frightened of foreigners because they speak a foreign lan­

guage, etc. But one day, she collapsed on the street and there was a Turkish 

family, who helped her up, held her hand and called for the ambulance 

- while all the others passed by. In this situation, a moral learning process

happens - simply through this natural behaviour of the Turkish family. This
agecl lady, will now see the world in a different light because this family
acted like that. This is a general assignment for our daily routine, which
can be rather interesting.
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